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Abstract: The offline-to-online transformation of learning in the new normal era leaves complexity for English teachers. Hence, this qualitative study aimed to uncover the complexity of English online learning in terms of implementation, English teachers’ perspectives, technological tools, problems, causes of the problems, and related solutions. English teacher participants were observed and interviewed, and the data were analyzed interactively. This study revealed that the English teachers executed online learning from planning, and implementation, to evaluation. They perceived English online learning as positive because of its convenience during the condition of Covid-19 outbreak, but they also considered it negative due to their insufficient technical knowledge and experiences. They utilized WhatsApp, email, Google Forms, zoom, Ruang Guru platform, and Instagram as the media. However, they had some problems, such as difficulty in delivering English materials online, difficulty in managing their online classes, and weak internet connections. These problems were caused by the lack of supporting facilities and technological competencies. As solutions, they dynamically chose ideal locations for learning with good internet connections, asked for help from fellow teachers, and metacognitively learned about learning technology from the Internet. Further studies are expected to involve more participants and be conducted with a mixed-method design.
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A. Introduction

Sistem pendidikan yang kompleks khususnya di Indonesia menuntut setiap guru untuk tidak hanya mampu memposisikan diri sebagai pengajar, melainkan dapat menunjukkan kualitasnya sebagai pendidik yang senantiasa mencurahkan segenap kemampuan maupun energinya secara ikhlas untuk mendidik peserta didiknya. Mengacu kepada hal tersebut, maka pendidikan yang didasari dengan kelembutan akan lebih mudah berbuah daripada pendidikan yang didasari kekerasan maupun intimidasi.[footnoteRef:1] [1:  Muhammad Nabil Kazhim, Sukses Mendidik Anak Tanpa Kekerasan (Solo: Samudera, 2011), hlm. 42.] 


Jika memperhatikan situasi saat ini, hal itu memperlihatkan bahwa jagat pendidikan di Indonesia sedang mengalami cobaan dan konfrontasi yang sangat serius, diantaranya ialah menurunnya values karakter yang teridentifikasi melalui adanya kebengisan psikis atau moral yang dilakukan oleh praktisi pendidikan itu sendiri terhadap guru serta siswa. Menilik kepada data yang dipunyai oleh “Komisi Perlindungan Anak Indonesia (KPAI)” memperlihatkan sejumlah 2.982 problem khusus perlindungan anak. Berdasarkan angka-angka tersebut, problem yang paling dominan (1.138) adalah anak-anak yang diberitakan sebagai sasaran kebengisan psikis muapun jasmani. Problem kekerasan psikis maupun jasmani meliputi 574 kasus, 515 problem kekerasan psikis, 35 problem pembunuhan dan 14 problem anak korban dari tawuran. Pelaku yang melancarkan kekerasan psikis maupun fisik umumnya adalah orang-orang yang diketahui korban, seperti orang tua, tetangga, teman sejawat, bahkan guru.[footnoteRef:2] [2:  Vika Azkiya Dihni, “KPAI: Aduan Anak Jadi Korban Kekerasan Fisik Mendominasi Pada 2021,” databoks, 2022, https://databoks.katadata.co.id/datapublish/2022/01/27/kpai-aduan-anak-jadi-korban-kekerasan-fisik-mendominasi-pada-2021#:~:text=Komisi Perlindungan Anak Indonesia (KPAI) menerima pengaduan masyarakat terkait kasus,kekerasan fisik dan atau psikis.] 


Dampak konkret yang dirasakan dari bahasan problem pada paragraf sebelumnya adalah merosotnya rasa hormat-menghormati, harga-menghargai terhadap pribadi sendiri, guru, orang tua, serta menghilangnya cinta terhadap orang lain serta lingkungan yang mengakibatkan hal-hal seperti itu bukan lagi dianggap sebagai values kebaikan maupun keabsahan dalam menempuh aktivitas di jagat ini.[footnoteRef:3] Selain itu, sedikit kebenaran tersebut menimbulkan pertanyaan, apa permasalahan yang dihadapi oleh jagat pendidikan Indonesia? Jika problem tersebut dibiarkan berlarut-larut, maka pada akhirnya tidak akan terdapat tindakan preventif untuk menanggulanginya sehingga negara ini akan mengalami kerugian dan penderitaan sebagai akibat dari meluasnya kekerasan di jagat pendidikan. [3:  Nur Hidayat, Pendidikan Karakter Di Pesantren; Model Keteladanan Dan Pembiasaan (Yogyakarta: Calpulis, 2018), hlm. 2.] 


Beragam strategi ditempuh oleh pemerintah diantaranya dengan meluncurkan proyek Profil Pelajar Pancasila (PPP) dalam penguatan karakter. Profil Pelajar Pancasila diartikan sebagai gambaran yang ingin dituju mengenai karakter dan kemampuan pelajar Indonesia.[footnoteRef:4] Penguatan karakter melalui proyek Profil Pelajar Pancasila telah mulai diimplementasikan dalam dunia pendidikan Indonesia, khususnya di Bengkulu.[footnoteRef:5] Rosado menyatakan bahwa terdapat tiga level yang harus diperhatikan dalam implementasi strategi, yaitu kebijakan, program, dan praktik.[footnoteRef:6] [4:  Arham Junaidi Firman, Ulfatun Ni’mah, and Nova Asvio, “Prototype Curriculum : Concepts and Its Role in Strengthening Character Education After the Covid-19 Pandemic,” EJIP: Educational Journal of Innovation and Publication 1, no. 1 (2022), hlm. 10–17.]  [5:  Admin, “SMKN 4 Kota Akan Kembangkan Profil Pelajar Pancasila Dan Budaya Kerja,” radarbengkulu.rakyatbengkulu.com, 2021, https://radarbengkulu.rakyatbengkulu.com/2021/07/28/smkn-4-kota-akan-kembangkan-profil-pelajar-pancasila-dan-budaya-kerja/.]  [6:  Caleb Rosado, “What Makes a School Multicultural?,” The Adventist Journal of Education 16 Juni (1997), hlm. 1–15.] 


Berdasarkan hal tersebut, maka peneliti memandang perlu dilakukannya penelitian terhadap implementasi proyek Profil Pelajar Pancasila dalam Penguatan Karakter di Bengkulu. Peneliti memiliki ketertarikan terhadap masalah tersebut sehingga memandang perlu untuk menjadikannya suatu penelitian yang berfokus pada “strategi Penguatan Karakter melalui Profil Pelajar Pancasila di Bengkulu”.

Berdasarkan fokus penelitian di atas, maka yang menjadi sub fokus dalam kegiatan penelitian ini, yaitu: 1) Bagaimana kebijakan implementasi profil pelajar pancasila dalam penguatan karakter?; 2) Bagaimana program implementasi profil pelajar pancasila dalam penguatan karakter?; dan Bagaimana praktik implementasi profil pelajar pancasila dalam penguatan karakter? Tujuan penelitian ini secara umum untuk mengungkap strategi penguatan karakter melalui proyek Profil Pelajar Pancasila. Berdasarkan tujuan umum tersebut, dapat dirincikan tujuan khusus dari penelitian ini, yaitu: 1) Untuk menelusuri lebih spesifik kebijakan implementasi profil pelajar pancasila dalam penguatan karakter; 2) Untuk menelusuri lebih spesifik program implementasi profil pelajar pancasila dalam penguatan karakter; dan 3) Untuk menelusuri lebih spesifik praktik implementasi profil pelajar pancasila dalam penguatan karakter.


B. Literature Review

Konsep Karakter 

Secara etimologis, kata karakter (Inggris: character) berasal dari bahasa Yunani (Greek), yaitu charassein yang berarti “to engrave”.[footnoteRef:7] Kata “to engrave” bisa diterjemahkan mengukir, melukis, memahatkan, atau menggoreskan.[footnoteRef:8] Dalam Kamus Bahasa Indonesia kata “karakter” diartikan dengan tabiat, sifat-sifat kejiwaan, akhlak atau budi pekerti yang membedakan seseorang dengan yang lain, dan watak.  Karakter juga bisa berarti huruf, angka, ruang, simbul khusus yang dapat dimunculkan pada layar dengan papan ketik.[footnoteRef:9] Orang berkarakter berarti orang yang berkepribadian, berperilaku, bersifat, bertabiat, atau berwatak. Dengan makna seperti ini berarti karakter identik dengan kepribadian atau akhlak. Kepribadian merupakan ciri atau karakteristik atau sifat khas dari diri seseorang yang bersumber dari bentukan-bentukan yang diterima dari lingkungan, misalnya keluarga pada masa kecil, dan juga bawaan sejak lahir.[footnoteRef:10] [7:  Ryan Kevin and Karen E. Bohlin, Building Character in Schools: Practical Ways to Bring Moral Instruction to Life (San Francisco: Jossey Bass, 1999), hlm. 5.]  [8:  John M. Echols and Hasan Shadily, Kamus Inggris Indonesia (Jakarta: Gramedia, 1987), hlm.214.]  [9:  Pusat Bahasa Departemen Pendidikan Nasional, Kamus Bahasa Indonesia (Jakarta: Pusat Bahasa, 2008), hlm. 682.]  [10:  Doni Koesoema, Pendidikan Karakter: Mendidik Anak Di Zaman Global (Jakarta: Grasindo, 2007), hlm. 80.] 


Secara terminologis, makna karakter dikemukakan oleh Thomas Lickona. Menurutnya karakter adalah “A reliable inner disposition to respond to situations in a morally good way”. Selanjutnya Lickona menambahkan, “Character so conceived has three interrelated parts: moral knowing, moral feeling, and moral behavior”. Menurut Lickona, karakter mulia (good character) meliputi pengetahuan tentang kebaikan, lalu menimbulkan komitmen (niat) terhadap kebaikan, dan akhirnya benar-benar melakukan kebaikan. Dengan kata lain, karakter mengacu kepada serangkaian pengetahuan (cognitives), sikap (attitudes), dan motivasi (motivations), serta perilaku (behaviors) dan keterampilan (skills).[footnoteRef:11] [11:  Thomas Lickona, Education for Character: How Our School Can Teach Respect and Responsibility (Auckland: Bantam Books, 1991), hlm. 51.] 


Karakter tidak bisa diwariskan, tidak bisa dibeli dan tidak bisa ditukar, sehingga karakter harus dibangun dan dikembangkan. Namun proses pengembangan karakter sendiri tidak dapat dilakukan secara cepat dan segera (instan), tetapi harus melewati suatu proses yang panjang, cermat, dan sistematis. Berdasarkan perspektif yang berkembang dalam sejarah pemikiran manusia, pendidikan karakter harus dilakukan berdasarkan tahap-tahap perkembangan anak sejak usia dini sampai dewasa.[footnoteRef:12] [12:  Masnur Muslich, Pendidikan Karakter: Menjawab Tantangan Kritis Multidimensional (Jakarta: Bumi Aksara, 2011), hlm. 133.] 


Konsep Profil Pelajar Pancasila

Profil Pelajar Pancasila merupakan “sejumlah karakter dan kompetensi yang diharapkan untuk diraih oleh peserta didik, yang didasarkan pada nilai-nilai luhur Pancasila”. Profil Pelajar Pancasila adalah Standar Kompetensi Lulusan yang dirumuskan secara terpadu dalam bentuk deskripsi, terdiri dari 6 kompetensi menjadi ciri-ciri profil pelajar Pancasila. “Pertama, Beriman, bertakwa kepada Tuhan YME, dan berakhlak mulia. Pelajar Pancasila mengimani dan mengamalkan nilai dan ajaran agama/kepercayaannya. Hal ini diwujudkan dalam akhlak yang baik pada diri sendiri, sesama manusia, alam, dan negara Indonesia (nasionalisme). Kedua, Berkebinekaan global. Pelajar Pancasila mengenal dan mencintai budaya dan negaranya (nasionalisme), menghargai budaya lain, serta mampu berkomunikasi dan berinteraksi antar budaya. Mereka juga melakukan refleksi terhadap pengalaman kebinekaannya, sehingga dapat menyelaraskan perbedaan budaya untuk mewujudkan masyarakat inklusif, adil, dan berkelanjutan”. 16

Ketiga, “Mandiri. Pelajar Pancasila memiliki pemahaman terhadap diri dan situasi yang dihadapi, serta regulasi diri untuk mencapai tujuan dan meningkatkan kualitas hidupnya. Keempat, Bergotong royong. Pelajar Pancasila melakukan kolaborasi yang dibangun atas dasar kemanusiaan dan kepedulian kepada bangsa dan negara, sehingga dapat berbagi kepada sesama. Kelima, Bernalar kritis. Pelajar Pancasila yang bernalar kritis menganalisa dan mengevaluasi semua informasi maupun gagasan yang diperoleh dengan baik. Mereka juga mampu mengevaluasi dan merefleksi penalaran dan pemikirannya sendiri. Keenam, Kreatif. Pelajar Pancasila yang kreatif adalah pelajar yang bisa menghasilkan gagasan, karya, dan tindakan yang orisinal. Mereka juga memiliki keluwesan berpikir dalam mencari alternatif solusi permasalahan”. 17

Profil Pelajar Pancasila menjabarkan tujuan pendidikan nasional secara lebih rinci terkait dengan cita-cita, visi misi, dan tujuan pendidikan ke peserta didik dan seluruh komponen satuan pendidikan. “Profil pelajar Pancasila memberikan gambaran yang ingin dituju mengenai karakter dan kemampuan pelajar Indonesia. Segala pembelajaran program dan kegiatan di satuan pendidikan bertujuan akhir ke profil pelajar Indonesia. Sehingga pendidik dan pelajar mengetahui apa harapan negara terhadap hasil pendidikan dan berusaha mewujudkannya bersama-sama. Pembelajaran di kelas setiap mata pelajaran program dan kegiatan di sekolah diharapkan mendukung ketercapaian profil pelajar Pancasila dengan memasukkannya dalam pembelajaran. Hal ini juga akan diperkuat dengan pembelajaran berbasis proyek dengan tema yang mendukung perkembangan kompetensi dan karakter yang dituju”. 18



C. Methods

This study adopted a constructivist paradigm to work on the research data inductively (Creswell & Poth, 2018). Drawing upon the foregoing paradigm. This study deployed a descriptive qualitative method (Ary et al., 2010) to delve into six domains of inquiry, namely the implementation of English online learning, English teachers’ perspectives on online learning, technological tools used in English online learning, the problems of English online learning faced by the teachers, the causes of English teachers’ problems of online learning, and the teachers’ solutions to the problems they faced. 

Participants and techniques of data collection 

Two English teachers at a school in Bengkulu province of Indonesia, who taught in different classes, were recruited as the participants in this study. They were involved in this study using a purposive sampling technique. There were a couple of criteria assigned to be yardsticks beyond the selection of the participants. First, the two teachers have experienced English teachers viewed from their years of teaching that exceeded 7 years. Second, they actively taught English using technology at their own pace in the normal era situation. The forgoing fact could be proof that they were the appropriate individuals to share the data expected by this study. Third, they deliberately agreed to participate in this research as the participants. 

The data on the implementation of English online learning held by the two English teachers were gathered using observations. As the foregoing, the researcher joined their online English classes to observe any details related to the process of English online learning. Subsequently, the researcher conducted semi-structured interviews with the two English teachers to elicit their perspectives on English online learning, the technological tools they used while online learning, the problems encountered while online learning, the causes of such problems, and solutions to such problems. 

Technique of data analysis 

The data of this study were analyzed using an interactive model as recommended by Miles et al. (2014). The interactive model had four components: data gathering, data condensation, data presentation, and data conclusion. In terms of data gathering, as previously stated, observations and interviews were used. In terms of data condensation, all obtained data were classified according to emergent themes. These themes were coded based on the data flow. The categorized data and coded themes were thoroughly learned, and data patterns were formed. In terms of data presentation, tables, explanations, transcripts, and theoretical and argumentative debate were used. In terms of data conclusion, the overall data that had been provided and discussed were then concluded in a thorough and representative manner. 

D. Results and Discussion

The findings are presented according to six areas of inquiry. The aforesaid specific areas comprise the implementation of English online learning, English teachers’ perspectives on online learning, technological tools used for online English learning, problems faced by English teachers during English online learning, the causes of the aforementioned problems, and the English teachers’ efforts to solve the problems. 

The Implementation of English online learning  

Observations were made to collect data on the implementation of English online learning by two English instructor participants. The researcher made observations by joining the English online learning processes from July 22nd to 28th, 2021. There were three domains observed, namely learning planning, learning processes, and learning assessments. 

Before beginning the online learning process, the two English instructors carried out the planning, implementation, and assessment phases based on their observations in the field. During the preparation stage, both teachers prepared the curriculum, lesson plans, and other supporting materials, such as cell phones with stable internet connections. The lesson plans made by the teachers were in accordance with the curriculum officially applied by the school, namely the 2013 curriculum. According to the observations, the two English teachers employed online lesson plans in accordance with the Ministry of Education and Culture's circular letter No. 14 of 2019 to carry out online learning procedures. 

The researcher then observed any details of the online learning processes. The data demonstrated that both English teachers used technology as the communication and learning media. They mostly utilized WhatsApp groups. They started learning processes at 08.00 am. They started learning by greetings students. Before giving the materials for online English learning, both teachers took time to check their students’ presence. Each English teacher had his own way of checking students’ attendance. English teacher 1 made use of the Ruang Guru platform, while English teacher 2 did it using learning groups on WhatsApp. In terms of delivering English materials to students, both English teachers used different teaching methods. English teacher 1 conducted learning with the assignment method, in which some assignments were sent through the Ruang Guru platform and WhatsApp groups. The media he used subsumed online books, videos, and pictures. At the evaluation stage, English teacher 1 directed students to collect their assignments given through the Ruang Guru platform and WhatsApp groups.

In the meantime, English teacher 2 used an online method, so that the learning process could run according to the learning objectives, while the media used by the teacher was in the form of audio to make it easier to explain the materials, electronic books in the form of PDF files, and pictures to clarify learning materials. At the evaluation stage, English teacher 2 used two evaluation methods. First, the teacher sent a Google link that contained questions about students' understanding of the given materials. Second, the teacher used Instagram as a social media application to distribute quizzes about the learned materials. Such quizzes were discussed in class groups, and some added values were granted to those who answered the quiz questions correctly. 

English teachers’ perspectives on online learning 

The data on English teachers’ perspectives on online learning were gathered from interviews. In the same range as observations, the interviews took place from July 22nd to 28th, 2021. 

English teacher 1 perceived that online learning was very helpful in the new normal era since it was a very good alternative in the midst of restricted face-to-face learning. He believed that English instructors needed to be more active and innovative in controlling learning in order to sustain students' excitement for studying. English teacher 2 stated that with the expansion of COVID-19, online learning and the usage of technology might be a beneficial way. Also, online learning could be a solution to lead English teachers to be more familiar with modern technologies in carrying out English teaching and learning processes. 

Technological tools used for online learning 

Similarly, data on technical instruments used for online learning were gathered via interviews. The interviews were conducted between July 22nd and July 28th, 2021. 

English teacher 1 used several types of technology, such as WhatsApp, email, google forms, and zoom. However, for the sake of learning, teacher 1 often used WhatsApp and Ruang Guru applications because, apart from being easy to use, such applications were easily accessible and could be used anywhere by students. In a slightly similar fashion, English teacher 2 used the WhatsApp application to conduct learning discussions. Besides, he made use of another application to collect assignments and support learning, such as Google Forms. English teacher 2 also deployed Instagram to evaluate English online learning. 

English teachers’ problems with online learning

The data on English teachers' problems with online learning, aligned with the preceding data, were collected using interviews. The interviews were conducted from July 22nd to 28th, 2021. In this discourse.

English teacher 1 experienced a couple of obstacles during online learning, ranging from the process of delivering material, managing classes, and inadequate internet networks, to electricity that often turned off suddenly when carrying out English learning processes. Subsequently, English teacher 2 experienced problems such as difficulty in coordinating students properly, weak networks, and limited internet data. Such problems, in many ways, hindered the fluidity of English online learning he held. 

The causes of English teachers’ online learning problems 

The data on the causes of English teachers' online learning problems, in the same way as the preceding data, were obtained from interviews. The interviews were conducted from July 22nd to 28th, 2021. In this discourse.

There were several factors that caused problems faced by English teacher 1 during online learning. For example, when using the application of Ruang Guru, the causes of problems were oriented towards the lack of internet signal or network. Furthermore, the capacity of media used such as computers or laptops was inadequate. English teacher 1 also acknowledged that he lacked technological knowledge which to a great extent hindered the fluidity of English online learning processes. Resting upon the above data, English teacher 2 demonstrated some causes of his online learning problems. One factor of his problems was the lack of network. Oftentimes, the students shared their internet data to be used by many devices, so the fluidity of internet connection was problematic. Also, a weak network made it difficult for English teacher 2 to send learning materials.
 
English teachers’ solutions to handle their online learning problems 

The data on English teachers’ solutions to handle their online learning problems were also garnered from interviews. The interviews were conducted from July 22nd to 28th, 2021. 

English teacher 1 experienced several problems in using technology such as weak internet access, and the teacher had inadequate knowledge of using online learning applications. To cope with the foregoing, the teacher had his own solution. Related to the first problem, the lack of internet access, the teacher searched for a place where the internet network was supported. Associated with English teacher 1's problem of unpreparedness for using the learning media, he did not hesitate to have his fellow teachers assist him in operating the media. English teacher 1 also used Google and YouTube to find ways to use the learning media. 

English teacher 2 also had his own strategies to cope with his online learning problems. With respect to the problem of poor internet networks, the teacher used two sources of internet, namely Wi-Fi and cellular networks, so he had another alternative in case one of the internet sources was troublesome. In terms of the problem of using learning technological media, the English teacher 2 metacognitively learned to find the solutions from YouTube. 

Discussion 

The present qualitative study worked on six domains of inquiry which subsume the implementation of English online learning, English teachers’ perspectives on English online learning, technological tools used for English online learning, English teachers’ problems with English online learning, the causes of English online learning problems, and the solutions to English online learning problems. 

The first finding of this study represented the implementation of English online learning. In this discourse, this study revealed that both English teacher participants executed three domains of English online learning, namely planning, implementation, and evaluation. Teachers produced syllabi, lesson plans, and learning resources, such as cell phones with reliable internet connections, during the preparation stage. Both English teachers rested the syllabi upon the official national curriculum called 2013 curriculum. During the stages of implementation and evaluation, to control students’ online learning activities and to deliver English learning materials, the English teachers relied on online learning applications or media, such as WhatsApp, Ruang Guru Platform, Google Link, and Instagram. By making use of the foregoing media, English teachers could be more creative in providing materials in many formats, such as online books, videos, pictures, and quizzes. Previous studies have emphasized the usefulness of using various practical media to support online learning. For example, Almekhlafy (2020) anticipated the Covid-19 outbreak by holding English online learning using a management system called Blackboard application. The use of Blackboard application not only led to effective learning but also received positive perceptions from students. Wichanpricha (2021), demonstrated the usefulness of media to support English online learning by utilizing synchronous learning through Microsoft Teams. Principally, the more qualified the online learning media are, the better online learning is perceived by students (Christian et al., 2017). Another study, such as one conducted by Gong (2018) in the field of English for academic purposes, exhibited the importance of media for online learning so his study made an effort to design and implement an online learning platform grounded in the browser/server framework. A similar study on general English learning has also been conducted by (Mao, 2018). A variety of online learning media, if used in a good fashion, will help teachers manage learning processes effectively (Huang, 2019).

The second finding of this study concerned English teachers’ perspectives on online learning. In this discourse, the present study demonstrated both positive and negative teachers’ perspectives on English online learning. Positively, the English teachers took into account that online learning was the best choice and an effective teaching mode to cope with the Covid-19 outbreak. Nonetheless, negatively, the English teachers perceived that not all devices of online learning could be utilized and implemented smoothly due to the teachers’ technological knowledge and experiences. Besides being a considerable alternative, previous studies have demonstrated varied benefits of online learning. An experimental study carried out by Wang & Wang (2021) worked on English online learning by using a platform based on xAPI. The foregoing study proved that such online learning increased students’ learning results in terms of high recall and precision. Rafiq et al. (2020) examined the merit of English online learning using a mobile application known as ìSPEAK. Their study revealed that ìSPEAK application could pave the way for helping learners improve their English communicative abilities. Also, Kurucova et al. (2018) highlighted that English online learning could help students improve their English vocabulary better. In respect of The English teacher participants’ negative perspectives on online learning, which were oriented toward insufficient technical knowledge and experiences, prior studies have suggested that the teachers are given specific training (Al-Harthi et al., 2018; Rienties et al., 2013).

The third finding of this study was central to the technological tools used for English online learning. The data showed that the two English teachers utilized various technological tools in support of the online learning processes they held. Such technological tools comprised WhatsApp, email, Google Forms, zoom, Ruang Guru platform, and Instagram. The two English teachers seemed to merely use the existing technological tools. They had not been able to design new technological tools which could fulfill the context and needs of their students. However, the English teachers had made efforts to make the best, according to their capabilities, to have students get actively and persistently engaged in English online learning processes. Different from other studies, several previous studies have demonstrated educator researchers’ creativity in a way that they designed their own versions of online learning technological tools. For instance, (Mao, 2018) investigated the use of Browser/Server (B/S) architecture, JSP technology as the programming language, and MySQL database technology as the data storage and administration database in the construction of a collegiate English online learning system. His research revealed that system design and execution may improve the efficacy and quality of English education. In addition, the design and implementation of the system effectively raise the level of college English instruction. Kunioshi et al. (2016) conducted a study to help college learners who majored in science and engineering learned their subjects by using English as the medium of instruction. Because the subjects their participants learned were already difficult and complex, let alone if delivered using English as the participants’ other language, their study made an effort to design the online corpus of academic lectures (OnCAL). Such online corpus effectively contributed to helping learners learn their subjects. Grounded in the context of the present study, if only the two English teachers could design their own versions of technological tools, there would be a bigger possibility that English online learning became more enthusiastic than how it had been.

The fourth finding of this study addressed the problems faced by English teachers during the implementation of online learning. The first problem pertained to an issue that the English teachers, in certain conditions, found it difficult to deliver English materials online. This condition might relate to insufficient interactivity of the media used by the teachers. Substantially, English is an interactive skill whose learning process demands the stages of active engagement and making connections among students (Kirkpatrick & Liddicoat, 2017; Liddicoat & Scarino, 2013). The second problem was reflected in the case that the English teachers found it difficult to manage their classes online. Online learning management calls for teachers’ adequate technological competencies (Xu et al., 2020). Technological competencies cannot exist by nature, but such competencies have to be deliberately learned and practiced, or the teachers have to receive adequate training related to technological competencies (Al-Harthi et al., 2018; Eichelberger & Leong, 2019). A previous study conducted by Huang (2019) has proven that online learning if held by a teacher who has sufficient knowledge and competencies of technology, can lead to better learning management. Such a study is even contrary to the current finding. The third problem was depicted in an issue that weak internet connections highly frequently hindered the fluidity of English online learning. This is not something new in the context of online learning in Indonesia. Prior studies in Indonesia have confirmed the foregoing issue in which the fluidity of online learning most often gets stuck due to weak internet connections (Efriana, 2021; Pramana et al., 2021; Yudiawan et al., 2021).

The fifth data of this study concentrated on the causes of English online learning problems. The two English teachers echoed some factors which could be codified into two domains, namely the lack of supporting facilities and inadequate technological competencies of the teachers. The aforementioned domains seem to have been the generalizable cores of problems in the discourse of online learning in Indonesia. A previous study conducted by Pramana et al. (2021) in the context of online learning in Indonesia underlined that their teacher participants were inclined to merely count on the use of WhatsApp applications to hold online learning. This definitely represents a picture of teachers’ insufficient technological competencies because there are numerous technological tools that can be utilized and developed instead of merely using one social media to mediate the continuity of online learning. Their study also demonstrated another core of the online learning problem which was associated with unstable internet signals. This obviously depicts a lack of facilities to support online learning. Other studies executed by Efriana (2021) and Yudiawan et al. (2021) echoed similar data as Pramana et al. (2021) study portrayed. 

The sixth data of this study discussed the solutions to English online learning problems. The data indicated that the English teachers strived to be more dynamic to suffice an ideal location for learning with good internet connections, asked for help from other knowledgeable and skillful colleagues to receive guidance on using technological tools, metacognitively learned some tutorials about the use of technological tools for learning from Google and YouTube, and prepared alternative sources of internet. The English teachers’ solutions seem to be contextual and individual-oriented. Other studies have offered some generalizable solutions to online learning problems in a way that designs online learning systems for use across contexts. For instance, Ardimansyah & Widianto (2021) designed an online learning media on the basis of a Telegram chatbot. In response to the Covid-19 pandemic, Ploj-Virtič et al. (2021) in their study sought to develop an online learning model named Forced Distance Online Learning Preferences. This model was proposed to fulfill the context of students in Slovenia. Another study executed by Weinhandl et al. (2020) worked on the design of online learning environments according to flipped learning. This design was intended to help teachers become more innovative in teaching online. 
The whole data of this study implied that the complexity of online English learning came to be the main problem faced by English teachers. Such problems were central two the aspects of inadequate technological facilities and teachers’ technological competencies. If the school where the English teachers taught had provided them with adequate facilities for ideal implementations of English online learning, such as strong and unlimited internet bandwidth for both teachers and students, good mobile devices and computers, and the availability of an online learning portal to mediate affecting online learning processes, it was very conceivable that the processes of English online learning could be fluid and accessible. Also, if the school where the English teachers taught could provide training in technological pedagogical content knowledge for the English teachers, they would have competencies at anticipating the possible obstacles of using technology. They might even be creative to design their own learning applications which fulfill the contextuality and the needs of their students.  

E. Conclusion

[bookmark: _Hlk131929482]Drawing upon the constructivist worldview embodied in the application of a qualitative study, the present study works on five domains of inquiry. The domains entail the implementation of English online learning, English teachers’ perspectives on English online learning, the tools used for the application of English online learning, the English teachers’ problems with English online learning, the causes of the English teachers’ problems with online learning, and the English teachers’ solutions to English online learning problems. This study has indicated that English teachers implement the phases of planning, implementation, and evaluation. They positively perceive that online learning has been the best choice as well as an effective teaching mode to cope with the Covid-19 outbreak. However, they also negatively perceive that not all devices of online learning can be effectively utilized due to their insufficient technical knowledge and experience. The English teachers utilize various technological tools, such as WhatsApp, email, Google Forms, zoom, Ruang Guru platform, and Instagram. There are some problems faced by English teachers during the implementation of English online learning, such as difficulty in delivering English materials online, difficulty in managing their online classes, and weak internet connections which highly frequently distract the fluidity of English online learning. Such problems are mainly caused by the lack of supporting facilities and inadequate technological competencies of the teachers. To solve the foregoing problems, English teachers strive to be more dynamic to suffice an ideal location for learning with good internet connections, ask for help from other knowledgeable and skillful colleagues to receive guidance on using technological tools, metacognitively learn some tutorials about the use of technological tools for learning from Google and YouTube, and prepare alternative sources of internet. This study is limited to the complexity of English online learning held by two English teachers in the Bengkulu Province of Indonesia. The nature of the present study’s data is also contextual due to its qualitative design so that not all data can be generalized across contexts. It is recommended that further studies be conducted to probe into the complexity of English online learning from the pictures of more participants. Further studies are also expected to conduct mixed-method research so that the data are comprehensively confirmed with each other and pave the way for generalizability.
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