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A B S T R A K 

Pendekatan Outcome-Based Education (OBE) diterapkan untuk 
meningkatkan keterlibatan aktif dan hasil belajar mahasiswa yang masih 
terbatas dalam kurikulum tradisional. Pengembangan RPS berbasis 
OBE dengan integrasi MBKM menjadi solusi potensial untuk 
meningkatkan mutu pendidikan. Penelitian ini bertujuan untuk 
menganalisis efektivitas RPS berbasis OBE dalam meningkatkan hasil 
belajar kognitif, aktivitas pembelajaran, serta soft skill mahasiswa. 
Penelitian ini menggunakan metode kuasi eksperimen dengan kelompok 
kontrol dan eksperimen. Kelompok eksperimen menerapkan RPS 
berbasis OBE dan sedangkan kelompok kontrol menerapkan RPS 
konvensional. Subjek penelitian ini berjumlah 40 mahasiswa perguruan 
tinggi. Data dikumpulkan melalui observasi, kuesioner, dan tes hasil 
belajar. Hasil penelitian menunjukkan bahwa kelompok eksperimen 
mencapai tingkat ketuntasan 96%, jauh lebih tinggi dibandingkan 
dengan kelompok kontrol yang hanya mencapai 64%. Model 
pembelajaran berbasis proyek dan pemecahan masalah yang 
diterapkan pada kelompok eksperimen juga terbukti meningkatkan 
kreativitas, soft skill, dan hasil belajar mahasiswa. RPS berbasis OBE 
terbukti efektif dalam meningkatkan hasil belajar kognitif, psikomotor, 
afektif, serta kompetensi mahasiswa. Pembelajaran berbasis proyek dan 
pemecahan masalah memperkuat aktivitas dan keterlibatan mahasiswa 
dalam proses pembelajaran, serta mempersiapkan mereka untuk 
menghadapi tantangan global. RPS berbasis OBE terbukti lebih efektif 
dibandingkan dengan RPS konvensional dalam meningkatkan hasil 
belajar, keterampilan kognitif, psikomotor, dan afektif mahasiswa.  

A B S T R A C T 

The Outcome-Based Education (OBE) approach is applied to improve active engagement and student 
learning outcomes that are still limited in the traditional curriculum. The development of OBE-based RPS 
with MBKM integration is a potential solution to improve the quality of education. This study aims to 
analyze the effectiveness of OBE-based RPS in improving cognitive learning outcomes, learning 
activities, and student soft skills. This study used a quasi-experimental method with control and 
experimental groups. The experimental group applied OBE-based RPS and while the control group 
applied conventional RPS. The subjects of this study amounted to 40 college students. Data were 
collected through observation, questionnaires, and learning outcome tests. The results showed that the 
experimental group achieved a 96% completion rate, much higher than the control group which only 
reached 64%. The project-based learning model and problem solving applied to the experimental group 
were also proven to improve creativity, soft skills, and student learning outcomes. The OBE-based RPS 
proved effective in improving cognitive, psychomotor, affective learning outcomes and student 
competencies. Project-based learning and problem solving strengthen students' activities and 
involvement in the learning process, and prepare them to face global challenges. The OBE-based RPS 
proved to be more effective than the conventional RPS in improving students' learning outcomes, 
cognitive, psychomotor, and affective skills. 
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1. INTRODUCTION 

Education plays an important role in shaping a competitive young generation in the era of 
globalization and digitalization (Hanna, 2019; Mohamed Hashim et al., 2022). In Indonesia, improving the 
quality of learning in higher education continues to be pursued through the implementation of the KKNI 
Curriculum (Indonesian National Qualifications Framework) and the Merdeka Learning Campus Merdeka 
(MBKM) program. This curriculum is designed with an Outcome-Based Education (OBE) approach, which 
focuses on achieving competencies that are in line with the needs of industry and the world of work. 
Technological developments also encourage the integration of digital learning into the curriculum, creating 
a more interactive and adaptive learning experience (Adeshina, 2024; Alenezi et al., 2023; Isaeva et al., 
2025). In the Islamic Religion course, the development of a KKNI-MBKM-based Semester Learning Plan 
(SSP) with an OBE approach is applied to improve the quality of learning. It accommodates innovative 
learning methods, such as project-based assignments and collaboration, to strengthen students' cognitive, 
affective and psychomotor aspects. Thus, the designed curriculum is not only oriented towards academic 
achievement, but also equips students with relevant skills to face global challenges. 

Higher education in the digital era demands innovation in the learning process to improve student 
engagement and learning outcomes (Roza, 2025; Serrano et al., 2019). One approach that is increasingly 
being adopted is the development of Outcome-Based Education (OBE)-based Semester Learning Plans 
(SSPs), which focus not only on academic understanding but also on the development of essential skills 
according to the needs of the world of work and society. OBE is designed to align learning objectives with 
real-world challenges, ensuring students have adaptive skills and high competitiveness in the professional 
environment (Hu, 2024; Lama et al., 2024; Makhmudovich, 2025). The application of project-based and 
collaborative learning in OBE has proven to be effective in fostering critical thinking skills as well as 
problem-solving abilities, which are important aspects in students' work readiness. In addition, Generation 
Z, which dominates the current student population, has a different learning style compared to previous 
generations (Septian et al., 2024; Septian & Wibisono, 2021). They are more responsive to interactive, 
technology-based and real-life relevant learning models, making innovative learning approaches a key 
requirement. In this case, project-based and collaborative models are able to improve students' critical 
thinking skills and intrinsic motivation, in line with theories that emphasize the importance of autonomy 
and active involvement in the learning process. Thus, the implementation of OBE-based RPS that integrates 
project-based and collaborative learning has great potential in creating a learning environment that is more 
effective, adaptive, and in accordance with the needs of students in the digital era. 

Religious education in Indonesia has long been one of the main pillars in the education curriculum, 
playing a crucial role in shaping the character, morality, and morals of students (Isaeva et al., 2025; Judrah 
et al., 2024). However, learning methods that are still dominated by conventional approaches, such as an 
emphasis on memorization and text-based learning, are often considered less than optimal in dealing with 
the dynamics of the times. In the current era of globalization and digitalization, the world of work demands 
individuals who not only have a deep understanding of religious values, but are also able to think critically, 
innovate creatively, and master digital skills (Ariya et al., 2025; Faruq & Bakar, 2025; Setiawan, 2024). 
Therefore, innovation is needed in religious education learning strategies that are more interactive, 
technology-based, and able to foster 21st century skills so that students can be more adaptive and 
competitive in various fields of life. The application of Outcome-Based Education (OBE) in the development 
of Semester Learning Plan (RPS) aims to respond to the challenges of modern education by emphasizing 
learning outcomes that are more relevant, measurable, and in accordance with the needs of industry and 
society. OBE emphasizes the learning process on the expected outcomes of graduates, including critical 
thinking skills, in-depth analysis, systematic problem solving, and the ability to work in teams effectively 
(Himmi et al., 2025; Sun & Xu, 2024; Wu et al., 2023). With this approach, students not only gain conceptual 
understanding, but also develop applicable practical skills, so that they are better prepared to face the 
dynamics of the world of work and the challenges of real life. 

Despite its long-standing implementation, the traditional curriculum still faces significant 
shortcomings, particularly in fostering active student engagement and achieving optimal learning outcomes 
(Ojetunde & Ramnarain, 2025; Pak et al., 2020). Conventional teaching methods often emphasize teacher-
centered instruction, limiting students' opportunities to actively participate, collaborate, and apply their 
knowledge in real-world scenarios (Alam, 2023; Bhardwaj et al., 2025; Ghaleb, 2024). As a result, essential 
skills such as critical thinking, problem-solving, and adaptability remain underdeveloped, making it 
challenging for graduates to meet the evolving demands of the modern workforce. To address these issues, 
integrating the Outcome-Based Education (OBE) approach into the development of Rencana Pembelajaran 
Semester (RPS), along with the principles of Merdeka Belajar Kampus Merdeka (MBKM), offers a promising 
solution. OBE shifts the learning paradigm toward well-defined, competency-based outcomes, ensuring that 
students acquire skills relevant to their careers. Meanwhile, MBKM promotes flexibility and experiential 
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learning through internships, research, community projects, and interdisciplinary studies. By adopting 
these approaches, educational institutions can bridge existing gaps in traditional curricula, enhance student 
engagement, and improve learning effectiveness, ultimately preparing graduates to be more skilled, 
adaptable, and responsive to industry and societal needs. 

Outcome-Based Education (OBE) is a learning approach that focuses on achieving certain 
competencies and encourages active student involvement in the learning process (Asbari & Nurhayati, 
2024; Jintalan, 2025). This approach is designed to ensure that each student not only understands concepts 
theoretically, but is also able to apply their knowledge and skills in various contexts. In its implementation, 
students are provided with in-depth and relevant learning experiences through various innovative learning 
strategies, such as project-based assignments, collaborative activities, as well as the utilization of interactive 
digital media.  In addition, the Merdeka Belajar Kampus Merdeka (MBKM) program also plays a role in 
developing students' professional skills by providing learning opportunities outside the formal academic 
environment, such as industry internships, community projects, independent research, and student 
exchanges. Through this approach, students not only gain academic insights, but also gain practical 
experience that strengthens their readiness to face the challenges of the world of work.  Furthermore, the 
implementation of technology-based active learning practices has been proven to improve student 
understanding by providing a more dynamic, interactive and flexible learning experience (Patiño et al., 
2023; Safiudin & Hayati, 2025; Spaska et al., 2025). The utilization of digital media allows for the 
personalization of learning, so students can explore the material according to their own pace and learning 
style. In addition, more efficient time allocation in the learning process allows students to develop better 
adaptation skills to the real work environment, making them better prepared and competitive individuals 
in the ever-evolving professional world. 

This study focuses on the effectiveness of development-based Semester Learning Plan (RPS) in 
improving student engagement and learning outcomes by evaluating the extent to which innovative 
approaches in RPS design can improve the quality of learning in higher education (Begovic Yahya et al., 
2023; Hamzah et al., 2022; Suryanto et al., 2024). The main objectives of this study are to measure the 
difference in learning outcomes between the control group using conventional RPS and the experimental 
group implementing development-based RPS, analyze the effect of development-based RPS implementation 
on increasing students' active engagement and intrinsic motivation, and evaluate the effectiveness of the 
Merdeka Belajar Kampus Merdeka (MBKM) and Outcome-Based Education (OBE) programs in preparing 
students to face professional challenges in the era of industry 4.0 and digital society. This research 
contributes to the development of a higher education curriculum that is more adaptive and aligned with the 
needs of the modern world of work, and provides insight for educational institutions in adopting more 
effective learning methods, especially for generation Z who tend to be more responsive to flexible, 
interactive, and technology-based learning approaches.  

Several previous studies have demonstrated the effectiveness of the Outcome-Based Education 
(OBE) approach in improving the quality of higher education (Begovic Yahya et al., 2023; Dano, 2024). These 
studies indicate that curriculum development that actively involves lecturers in the formulation of learning 
outcomes can improve the relevance and effectiveness of learning, as it ensures that the material taught is 
aligned with industry needs and scientific developments (Crosthwaite et al., 2006; Wahyugi & Siregar, 
2025). In addition, other studies have shown that the application of Problem-Based Learning (PBL) and 
Project-Based Learning (PjBL) methods within the OBE framework can enhance students' creativity and 
strengthen their cognitive thinking skills in solving complex problems (AlAli, 2024; Das et al., 2024; 
Kurniawan et al., 2024).  Furthermore, activity-based and collaborative learning approaches are proven to 
contribute significantly to developing students' critical and analytical thinking skills, which are essential 
competencies in the modern world of work. Other studies confirm that project-based learning not only 
strengthens students' cognitive understanding of academic concepts, but also helps them develop 
interpersonal, communication and professionalism skills required in the workplace. Thus, these studies 
strengthen the argument that the OBE approach, when applied systematically through innovative learning 
methods, is capable of producing graduates who are better prepared to face global challenges and an ever-
evolving industry. 

Despite the widespread implementation of the Outcome-Based Education (OBE) approach, several 
challenges persist, particularly in the readiness of lecturers and students to adapt to curriculum changes 
that emphasize interactive and project-based learning methods. Many lecturers still rely on traditional, 
lecture-centered teaching approaches, making the implementation of project- and problem-based learning 
models less effective (Ekayana et al., 2024; Yuan, 2024). As a result, students struggle to develop critical 
thinking, creativity, and problem-solving skills essential for their academic and professional success. 
Additionally, low student engagement and motivation in conventional learning models further hinder 
effective learning. To address these challenges, this study implements a development-based Rencana 



Jurnal Pendidikan Indonesia Vol. 14, No. 1, Tahun 2025, pp. 33-44  36 

JPI P-ISSN: 2303-288X E-ISSN: 2541-7207  

Pembelajaran Semester (RPS) that integrates both the OBE and the Merdeka Belajar Kampus Merdeka 
(MBKM) approaches. By incorporating digital technology and collaborative tasks, this approach aims to 
enhance student participation, improve learning outcomes, and better prepare students for the demands of 
the modern workforce through a dynamic and interactive learning environment.   

The uniqueness of this research lies in its innovative application of the Outcome-Based Education 
(OBE) and Merdeka Belajar Kampus Merdeka (MBKM) approaches in Islamic Religion courses, which have 
traditionally been dominated by conventional, teacher-centered methods focused on memorization. By 
integrating project-based learning, digital tools, and collaborative activities, this study seeks to bridge the 
gap between religious education and the competencies required in today’s professional landscape. Rather 
than limiting learning to rote memorization, this approach encourages students to actively engage in 
discussions, problem-solving, and real-world applications of religious principles, fostering a deeper 
understanding of the subject matter. Moreover, this research provides a structured framework for 
designing course plans that not only preserve the essence of traditional moral education but also cultivate 
essential 21st-century skills such as critical thinking, creativity, and adaptability. By aligning religious 
studies with contemporary educational strategies, this study aims to enhance students' ability to navigate 
global challenges while maintaining their ethical and spiritual foundations, ultimately preparing them for 
both personal growth and professional success.   

This study aims to comprehensively examine the effectiveness of implementing an Outcome-Based 
Education (OBE)-based Rencana Pembelajaran Semester (RPS) by analyzing its impact on student learning 
outcomes, engagement, and preparedness for professional challenges. Specifically, this research seeks to 
compare the differences in learning outcomes between students who utilize OBE-based RPS and those who 
follow conventional RPS, highlighting the extent to which an outcome-oriented curriculum enhances 
academic achievement. Furthermore, this study assesses the influence of OBE-based RPS on student 
engagement, motivation, and participation in learning activities, considering how an interactive and 
student-centered approach fosters a more dynamic learning experience. Additionally, this research 
evaluates the extent to which the integration of the Merdeka Belajar Kampus Merdeka (MBKM) and OBE 
frameworks within the RPS equips students with essential cognitive, psychomotor, and affective 
competencies, ensuring they are better prepared to navigate professional challenges and meet industry 
demands. 
 

2. METHOD 

This study uses an experimental method with a pretest-posttest control group design, where there 
are two groups: the experimental group and the control group (Febriyanti & Haryanto, 2024; Kohan et al., 
2024). In this study, an experimental method with a pretest-posttest control group design was utilized to 
evaluate the effectiveness of a development-based Semester Learning Plan (RPS) integrated with the 
Outcome-Based Education (OBE) approach. The research involved two distinct groups: the experimental 
group, which underwent an intervention through the implementation of the development-based RPS, and 
the control group, which continued with traditional learning methods. This experimental design facilitated 
a comparative analysis between the two groups, particularly in terms of student engagement, competency 
development, and overall learning outcomes following the intervention (Alzubi et al., 2024; Ma et al., 2024). 
By systematically assessing the differences in performance and response, this study aims to provide 
empirical evidence on the impact of structured, outcome-oriented instructional strategies in enhancing the 
quality of education. 

The data collection methods in this study involve a combination of assessments, surveys, and direct 
observations to comprehensively evaluate the learning process and its outcomes. Learning outcomes and 
competency achievements are measured through pretests and posttests, allowing for an objective 
comparison before and after the intervention. To gain insight into student engagement, motivation, and 
perceptions, questionnaires are administered, capturing their responses to the learning experience. 
Additionally, classroom observations are conducted to assess student participation, the effectiveness of 
instructional strategies, and the practical implementation of the Rencana Pembelajaran Semester (RPS).  
Various research instruments are employed to ensure a thorough analysis of the learning process. 
Standardized learning outcome tests are used to evaluate cognitive, psychomotor, and affective 
competencies, providing a structured measure of student progress. Observation sheets serve as tools for 
systematically recording student involvement and assessing the effectiveness of teaching methodologies. A 
student response questionnaire further examines engagement levels, interest, and overall satisfaction with 
the instructional approach. Additionally, rubrics designed for project-based and collaborative tasks are 
utilized to evaluate the quality of student work, ensuring that both individual and group learning objectives 
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are met effectively. Through this multi-method approach, the study aims to capture a holistic picture of the 
learning dynamics and the impact of the implemented strategies. 

These methods and instruments ensured comprehensive data collection, enabling a detailed 
analysis of the differences between the experimental and control groups in terms of learning outcomes, 
engagement, and competency development. The data collection technique in this study uses a combination 
of tests, questionnaires, and observations. The test is used to measure student learning outcomes 
cognitively after the learning process is complete. A questionnaire based on the Likert scale was distributed 
to identify student responses to aspects such as involvement in learning, learning activities, and competency 
achievement. In addition, observation is used to assess the practicality of RPS in learning activities, such as 
the management of teaching materials, teaching media, and assignments. The subject of this research is 
students who take the Islamic Religious Education course at the University of Bengkulu. The research 
sample consisted of 60 students, who were randomly divided into two groups, namely the experimental 
group and the control group. This random sampling technique aims to ensure that the two groups have 
comparable characteristics, in order to minimize research bias. 

The research instruments used include test questions, observation sheets, and questionnaires. The 
test sheet is designed to measure students' cognitive achievement. The questionnaire is used to measure 
the affective aspects and student responses to the implementation of the RPS, including indicators such as 
learning activities and involvement in assessment. Meanwhile, the observation guide serves to assess the 
implementation of learning in the classroom and the achievement of competencies. The data sources in this 
study come from test results, questionnaire responses, and observation notes. The test results and 
questionnaires provide a quantitative picture of the differences in achievement and response between the 
experimental and control groups, while the observation results offer qualitative data related to the 
effectiveness of the learning practices applied. Data analysis was carried out using descriptive and 
inferential statistical techniques. Descriptive analysis is used to calculate the average and percentage of 
achievement of learning outcomes and student responses. To find out the significant difference between the 
control group and the experimental group, a t-test was used. The t-test allows for hypothesis testing of 
whether there is a significant difference in learning outcomes and student responses between the two 
groups after the implementation of development-based RPS. 
 

3. RESULTS AND DISCUSSION 

Results 
The analysis of student response data demonstrated a clear distinction between the experimental 

group, which engaged in learning through a development-based Rencana Pembelajaran Semester (RPS), 
and the control group, which followed a more conventional approach. The findings indicate that students in 
the experimental group exhibited a significantly higher level of engagement and positive perception of the 
learning process. This was reflected in the response scores, where the experimental group achieved an 
impressive 96% across all measured indicators, whereas the control group only reached 67%. These results 
suggest that the structured and interactive nature of the development-based RPS played a crucial role in 
fostering a more engaging and effective learning experience.  Several key aspects contributed to these 
differences, including competency achievement, learning activities, and assessment methods. Students in 
the experimental group responded more favorably to the curriculum structure, the dynamic nature of the 
learning activities, and the diverse evaluation techniques applied throughout the course. The integration of 
project-based learning, digital tools, and collaborative tasks likely contributed to higher student motivation 
and participation. In contrast, the control group, which relied on traditional instructional methods, 
demonstrated lower engagement, indicating that conventional approaches may not fully support student-
centered and competency-based learning.  The comparative data between the two groups highlight the 
advantages of adopting innovative instructional strategies in Islamic education. These findings reinforce 
the importance of modernizing pedagogical approaches by incorporating interactive and student-centered 
methodologies that align with Outcome-Based Education (OBE) and the Merdeka Belajar Kampus Merdeka 
(MBKM) framework. By implementing a more structured and development-focused curriculum, educators 
can enhance student learning experiences, improve competency acquisition, and better prepare students 
for the challenges of the modern academic and professional landscape. Control Group Learning Response 
and Experiment showed in Figure 1.  
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Figure 1. Control Group Learning Response and Experiment 
 
The main aspects measured in student responses, such as competency achievement, learning 

activities, and assessment, revealed important insights into the effectiveness of the development-based 
learning model. The positive feedback from students in the experimental group indicated that this approach 
significantly enhanced their motivation and engagement in the learning process. The students showed a 
higher level of involvement in various learning activities, actively participating in tasks that were designed 
to promote critical thinking and problem-solving. Furthermore, the development-based model contributed 
to a more efficient acquisition of the expected competencies, as students demonstrated a deeper 
understanding of the subject matter and achieved better learning outcomes. This suggests that the 
development-based learning model not only improved student participation but also facilitated a more 
meaningful and impactful learning experience, aligning well with the goals of competency-based education. 

The findings from this research underscore the effectiveness of implementing the Semester 
Learning Plan (RPS) designed using the Outcome-Based Education (OBE) approach, which has significantly 
improved both the learning process and student outcomes. The development and application of this RPS 
have demonstrated clear advantages in enhancing the quality of instruction, promoting active student 
engagement, and fostering competency achievement. When comparing the performance of the 
experimental group with the control group, a substantial difference was observed, with the experimental 
group achieving an impressive 96% completion rate, while the control group reached only 64%. This 
striking difference underscores the positive impact that the MBKM-based RPS has had in increasing the 
students' ability to meet the expected learning outcomes and achieve a higher level of academic success. 
Moreover, the inclusion of collaborative projects and assignments in the experimental group played a 
pivotal role in enhancing students' engagement and participation, as they were more actively involved in 
their learning. These collaborative tasks not only facilitated the development of intellectual capabilities but 
also fostered the growth of essential social skills, such as teamwork, communication, and problem-solving, 
which are crucial for success in both academic and professional settings. The students' ability to work 
collaboratively in diverse, real-world contexts contributed to a deeper understanding of the subject matter 
and allowed them to apply theoretical knowledge in practical scenarios. These results confirm that the 
MBKM-based RPS, with its focus on project-based learning, offers a comprehensive and effective approach 
to fostering both cognitive and socio-emotional development in students. The comparison of the learning 
outcomes between the experimental and control groups is visually represented in the following figure, 
further illustrating the substantial benefits of this innovative teaching strategy. Learning Results of Control 
and Experimental Groups showed in Figure 2.  
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Figure 2. Learning Results of Control and Experimental Groups 
 

The results from the tests administered to both groups revealed substantial differences in learning 
outcomes, highlighting the effectiveness of the development-based Rencana Pembelajaran Semester (RPS) 
with the Outcome-Based Education (OBE) approach. The experimental group, which was taught using the 
development-based RPS, demonstrated remarkable success, achieving a 96% learning completion rate. In 
contrast, the control group, which followed a traditional learning method, reached only 64%. These findings 
underscore the significant impact of integrating the OBE framework into the curriculum, as the 
development-based RPS not only enhanced students' engagement but also facilitated a deeper 
understanding of the material. The higher level of learning achievement in the experimental group suggests 
that the application of project-based, interactive learning strategies under the OBE model can greatly 
improve student learning outcomes compared to conventional teaching approaches.  

The implementation of the Rencana Pembelajaran Semester (RPS) is meticulously observed to 
evaluate the effectiveness and achievement of learning activities. The observation focuses on several crucial 
aspects, including competency achievement, core learning objectives, teaching materials, teaching media, 
learning experiences, assignments, and assessments. These components play a pivotal role in ensuring that 
the learning process is not only comprehensive but also aligned with the intended educational outcomes. 
The findings from the observers, based on the practical implementation of the Islamic Religious RPS, reveal 
a distinct contrast between the control group and the experimental group. In particular, the learning 
activities within the experimental group, which applied the development-based RPS approach, were 
notably more engaging and productive, as reflected by higher percentage scores compared to those in the 
control group. This discrepancy highlights the effectiveness of the development-based approach in fostering 
more active participation and better achievement of learning goals. The comparative analysis, presented in 
the accompanying figure, further underscores the positive impact of the development-based RPS model, 
indicating that students in the experimental group experienced more dynamic and interactive learning 
activities. These findings suggest that the integration of innovative learning strategies, such as project-
based tasks and collaborative assignments, significantly enhances student involvement and facilitates a 
more enriching learning experience. Overall, the data provides compelling evidence that the development-
based RPS approach plays a crucial role in improving both the quality of learning activities and the overall 
student outcomes in Islamic Religious education. Assessment of the Practicalization of Islamic RPS showed 
in Figure 3.  

 
 

 
 
 
 
 
 
 
 
 
 
 

Figure 3. Assessment of the Practicalization of Islamic RPS 
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Observation of the practicability of the Rencana Pembelajaran Semester (RPS) revealed that the 
experimental group outperformed the control group across all aspects of learning activities. The results of 
the observations indicate significant differences between the two groups. In terms of competency 
attainment, the experimental group achieved a perfect score of 100%, while the control group lagged behind 
at 75%. Similarly, learning activities in the experimental group were far more effective, with a score of 98%, 
compared to just 80% for the control group. The quality of teaching materials and media was also 
significantly better in the experimental group, reaching 100%, while the control group scored only 56% for 
teaching materials and 50% for media use. Regarding assignments and assessments, the experimental 
group again excelled, with scores of 94% for assignments and 100% for assessments, while the control 
group scored 60% and 50%, respectively. Furthermore, the experimental group demonstrated superior 
learning experiences and time allocation, both achieving the highest score of 100%, in contrast to the 
control group, which only reached 69%. These results highlight the effectiveness of the development-based 
RPS model in enhancing various facets of the learning process, including the achievement of competencies, 
the quality of learning activities, the use of teaching materials, the effectiveness of assignments and 
assessments, and the overall learning experience. The experimental group consistently demonstrated 
higher levels of engagement, better resource utilization, and more efficient time management, underscoring 
the significant advantages of implementing innovative, development-focused teaching strategies. 

These findings underscore the critical role of interactive learning in addressing the evolving needs 
of students in the digital era. In today’s rapidly changing educational landscape, where technological 
advancements and global challenges require adaptability, traditional learning methods often fall short in 
equipping students with the necessary skills. The implementation of an Outcome-Based Education (OBE) 
approach through the development-based Rencana Pembelajaran Semester (RPS) goes beyond simply 
enhancing academic competence; it fosters a more dynamic and student-centered learning environment. 
This model encourages active participation, collaboration, and the use of digital tools, which are essential 
for students to thrive in the modern world. By focusing not only on knowledge acquisition but also on 
developing critical 21st-century skills such as problem-solving, creativity, and digital literacy, OBE-based 
RPS ensures that students are better prepared to meet the demands of the workforce. This approach enables 
students to acquire the competencies needed to succeed in both their professional careers and in navigating 
the complexities of a digital, interconnected world. 

 
 
Discussion 

The study revealed a significant disparity in student responses between the experimental group, 
which implemented the development-based Rencana Pembelajaran Semester (RPS), and the control group, 
which followed the conventional RPS. The experimental group demonstrated a much higher level of 
engagement and satisfaction, with a positive response score of 96%, in stark contrast to the control group's 
score of only 67%. This marked difference highlights the superior effectiveness of the development-based 
learning model in fostering student interest, motivation, and active participation. The experimental group's 
students were more engaged in the learning process, as evidenced by their higher response rates, which 
suggest that this model not only captures their attention but also encourages deeper involvement in the 
learning activities. Furthermore, the development-based RPS appears to be more successful in helping 
students achieve the competencies expected of them. This outcome underscores the potential of innovative, 
development-focused teaching strategies to enhance student outcomes and promote a more interactive, 
student-centered learning environment compared to traditional methods. By aligning learning experiences 
with students' needs and interests, the development-based approach fosters a more effective and 
motivating learning atmosphere. 

This study offers significant advantages in demonstrating the effectiveness of integrating the 
development-based Rencana Pembelajaran Semester (RPS) with the Outcome-Based Education (OBE) 
approach. One of the primary strengths of this research is the seamless combination of technology-rich, 
project-based learning methods that are designed to enhance both academic competencies and soft skills in 
students (Melisa, 2024; Saragih et al., 2016). The integration of digital media within the development-based 
RPS allows for a more flexible and interactive learning experience, making it easier for students to access 
teaching materials and engage actively in the learning process. This approach is particularly beneficial for 
today’s learners, especially Generation Z students, who have grown up in a digital environment and often 
seek learning experiences that are tech-savvy and interactive. Furthermore, the inclusion of the 
Independent Learning Independent Campus Program (MBKM) serves as an important catalyst for 
strengthening students' professional skills, preparing them for real-world challenges. The MBKM program’s 
activities, such as internships and community projects, allow students to gain practical experience that 
complements their academic learning, enhancing their adaptability to various professional environments. 
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The study contributes valuable insights into improving the curriculum design for Islamic Religious Studies, 
an area traditionally dominated by memorization-based approaches. By integrating critical thinking, 
creativity, and real-world applications, the development-based RPS fosters a more holistic education for 
students, equipping them with the necessary competencies to excel in both their academic and professional 
lives. Previous research has shown that the integration of OBE in learning, especially in andragogy courses, 
is effective in improving learning outcomes and alignment with professional demands. This approach, 
guided by the PDCA cycle, supports continuous improvement and prepares students with relevant skills for 
the world of work (Hasibuan et al., 2024). Previous research shows that the development of OBE-based RPS 
with the integration of Mpu Kuturan's character values is feasible to be implemented in the Master of Hindu 
Education Study Program. This approach not only increases the relevance of the curriculum, but also 
strengthens students' commitment to academic ethics and increases their involvement in learning. Thus, 
this model can be innovative in the preparation of higher education curriculum based on learning outcomes 
and character values (Rai et al., 2024). 

However, despite these notable advantages, there are several limitations in this study that must be 
considered when interpreting the results. One of the primary limitations is the narrow scope of the research, 
which focused exclusively on a single course, Islamic Religion, within one institution. This limited scope 
means that the findings may not be directly applicable to other academic disciplines or universities, as 
different subjects may require distinct teaching approaches and curricula. Additionally, the sample size of 
the study was relatively small, which may have impacted the robustness and generalizability of the 
statistical analysis. A larger and more diverse sample could provide a more comprehensive understanding 
of the impact of the development-based RPS on student outcomes across various contexts. Another key 
limitation of the study is that it primarily assessed short-term impacts on student engagement and 
competency achievement. While the results show significant improvements, the study did not explore the 
long-term sustainability of these outcomes. It remains uncertain whether the benefits of the development-
based RPS will persist over time or whether students will continue to experience enhanced learning and 
professional skills in the future. As such, further research is needed to address these limitations and provide 
a more holistic view of the long-term effectiveness of this teaching approach. 

The implications of these findings are broad and far-reaching, particularly in the context of 
curriculum development, educational policy, and pedagogical practices. From a curriculum development 
standpoint, the study strongly supports the adoption of OBE-based RPS across various academic disciplines, 
especially in courses like Islamic Religion, which can greatly benefit from a more interactive, student-
centered approach. By focusing on competency-based learning rather than rote memorization, educators 
can better prepare students for the professional world, equipping them with the critical thinking, problem-
solving, and communication skills needed to succeed in their careers. In terms of educational policy, the 
integration of MBKM with development-based RPS provides a comprehensive model that can be applied 
across other fields of study, ensuring that graduates are not only academically prepared but also equipped 
with the practical, real-world skills necessary for professional success. This model emphasizes the 
importance of aligning academic learning with industry demands and offers a flexible learning structure 
that accommodates the diverse needs of students. From a pedagogical perspective, the study encourages 
educators to embrace more dynamic and engaging teaching strategies that incorporate technology and 
project-based learning. These methods have been proven to foster better student participation, enhance 
learning experiences, and provide a deeper understanding of the subject matter. 

For future research, it is essential to expand this study to include multiple institutions and a wider 
range of courses to assess the broader applicability of development-based RPS with the OBE framework. A 
larger, more diverse sample would offer a more comprehensive understanding of how the development-
based approach influences student engagement and competency achievement across different academic 
contexts. Additionally, conducting longitudinal studies would be highly valuable in evaluating the long-term 
effects of OBE-based learning on students' career trajectories and professional success. Long-term data 
would help determine whether the benefits observed in this study are sustained over time and whether 
students continue to exhibit improved skills and competencies in their careers. Furthermore, future 
research could explore additional pedagogical strategies, such as the use of gamification, augmented reality, 
or experiential learning, which could further enhance student engagement and learning outcomes. These 
innovative teaching methods have the potential to provide even more dynamic and interactive learning 
experiences. Finally, it is crucial to investigate the challenges and readiness of educators in adopting OBE 
and MBKM approaches. This research would provide insights into the obstacles teachers may face when 
implementing these models and highlight the professional development needs required to ensure 
successful adoption. Providing targeted support and training for educators is essential to ensure the 
effectiveness of these teaching approaches in diverse educational settings. 
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In conclusion, while this study offers valuable contributions to the field of education, particularly 
in integrating technology and project-based learning within the OBE framework, it also highlights several 
areas for improvement and further exploration. By addressing the limitations of the study and expanding 
research to include a more diverse range of subjects, institutions, and long-term outcomes, future studies 
can build on these findings to create a more comprehensive understanding of how development-based RPS 
can reshape the learning experience. The insights gained from this research have the potential to 
significantly influence curriculum design, educational policies, and pedagogical practices, making learning 
more accessible, engaging, and relevant to the needs of modern students. 
 

4. CONCLUSION 

The implementation of development-based Semester Learning Plans (RPS) using the Outcome-
Based Education (OBE) approach addresses the research problem by providing an innovative learning 
model that enhances student engagement, motivation, and competency development. This approach 
integrates project-based and collaborative learning strategies with digital media and the MBKM program, 
creating a dynamic and relevant educational framework tailored to the needs of the digital era. By 
emphasizing active participation and outcome-oriented learning, it equips students with the critical 
thinking, problem-solving, and soft skills required for professional success. The study contributes to 
advancing curriculum design in higher education, demonstrating that adaptive and interactive learning 
strategies are essential for preparing students to meet the challenges of a rapidly evolving global landscape. 
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